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Document identifies objectives/characteristics of case study methodology to teach HR in patient care. 

Objectives: Participants apply standards and develop analyses of situation through discussion.

· Content (what we teach): HR standards and relevance in patient care 

· Process (how we teach): skill-building in … 

· Faculty: interactive/participatory teaching

· Participants: applying standards in day-to-day patient care.
Fact Pattern or Narrative (Information)

· generality embodied in a particular situation, illustrate general principles

· "What good is a case that is so specific that one can use it only as a curiosity?  Cases must be of more use than a minor or local problem; they must have general applicability." (Herreid)
· text describes an actual or realistic situation

· give sense of ‘realness’ or immediacy of human rights issues (relevance) 

· Situations may include: characters (individuals/groups/communities), dialogue, social/political/cultural norms that inform and complicate issues

· portrays actors confronted with need to take action or who have taken action

· “Action Focused” assess relevant factors and possible actions.

· “Evaluative:” assess factors that influenced action and action itself

· Conflict Provoking (generate disagreement); Decision Forcing (forced to take position)

· “engaging” - "an interesting plot that relates to experiences of [participants] It must have a beginning, a middle, and an end.  The end may not exist yet … suppl[ied] once the case is discussed." (Herreid)

· "Not simply narratives for entertainment.  They are stories to educate." (Herried)

· provides information not analysis

· Focuses on an issue(s)

· context driven (multiple solutions) v. fact driven (correct answers)
· background material: “relevant unstated facts”
· if constructed generally, may be broadly applicable to range of geographic/national contexts 

· “a form of structured controversy”  (Herried)

· Use of quotations: "No better way to understand a situation and to gain empathy for the characters than to hear them speak in their own voices" (Herreid)

Discussion (Analysis: Bridge between Standards/Theory and Information/Facts)

· “Active learning” or “Responsibility for Learning” – generate more commitment to outcome of learning process 

· Engage with, think about and compare prospective reactions with issues/solutions depicted 

· Apply (seemingly) abstract theory to situation; situate theory in social/practical context

· Inductive Reasoning: moving from a set of specific facts to a general conclusion

· Deductive Reasoning: move from general principles to reach solution of particular problem.

· Driven by questions, often open-ended

· Analysis from (encouraging) multiple and new perspectives/approaches 

· Opportunity for feedback from participants who may have had real life experiences being exposed to, or working on the issues depicted in case study

· If addressing issues considered culturally sensitive or even taboo, can break down barriers and stigma by encouraging participants to engage directly with and think critically about

· “Some cases (and perhaps the method of teaching) are fact driven and deductive, i.e. there is a correct answer.  Other cases are context driven, i.e. multiple solutions are reasonable.” (Herreid)

Teaching Notes

· Includes summary of the case, HR standards 

· Statement of case-study objectives 

· Questions to start off discussion

· Highlight key information or focus
· Organized, in thematic way providing a useful framework 
Skill Set (learning extending beyond class)

· Analytic Skills: reasoning, critical thinking
· Critical thinking skills: collect & analyze data to present evidence supporting a position; evaluate and criticize other positions while shifting and refining own positions; see issue from multiple perspectives; reach position/action (Herreid)

· Communication skills: capacity to listen, to understand what others are saying, to be responsive to ideas and to put forward own thoughts.

· To identify “problems” or “aspects of situation that contribute to problem.” 

· To interpret and find meaning in the information given. 

· To develop “insights” about
· More memorable teaching technique (narrative and active learning). Participants more likely to retain and apply relevant solutions more easily

· Lead to sensitivity to effect/implications of health care practices/organizations on legal rights and empirical realities of patients; capacity to promote change and improve practices

· Encourage dialogue between participants and other actors to improving real-life situations case-studies intended to depict (other actors: patients, lawyers, HR workers, government) 

· Collective Decision-Making Skills

· “Grounded in theory and abstract knowledge, [but] more important, able to apply those elements." (Herreid)

· Greater ability to generalize principles learned (Herreid)

Style

· Title to reflects subject-matter of case study 
· Opening paragraph of narrative introduces main characters
· Past-tense 
· Readable and succinct, efficient form of communication 

· Attention to Participants: identities, their interests and contexts (e.g. political, professional), motivations to learn/attitudes about subject matter, experience with human rights standards/issues

· Short: " Cases must be long enough to introduce the facts … but not so long as to bore the reader or to make the analysis tedious." 
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